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•  what	
  is	
  a	
  graphic	
  novel?	
  

•  raLonale	
  for	
  employing	
  a	
  graphic	
  	
  
	
  	
  	
  	
  	
  novel	
  in	
  an	
  introductory	
  HLS	
  course	
  
	
  
•  why	
  graphic	
  novels	
  should	
  be	
  used	
  in	
  	
  
	
  	
  	
  	
  	
  undergraduate	
  HLS	
  curricula	
  
	
  
•  	
  preliminary	
  outcomes	
  of	
  the	
  use	
  of	
  a	
  graphic	
  novel	
  	
  
	
  	
  	
  	
  	
  	
  &	
  other	
  pedagogies	
  in	
  undergraduate	
  	
  
	
  	
  	
  	
  	
  Intro	
  to	
  HLS	
  classes	
  2012-­‐	
  	
  2014	
  
	
  
•  implicaLons	
  &	
  future	
  research	
  



graphic	
  novel	
  
	
  
•  a	
  cool	
  medium	
  that	
  is	
  high	
  in	
  parLcipaLon	
  because	
  

communicaLon	
  receivers	
  must	
  fill	
  in	
  or	
  use	
  their	
  imaginaLon	
  
to	
  complete	
  the	
  communicaLon	
  	
  (Short	
  et	
  al,	
  2009)	
  

•  a	
  medium	
  that	
  communicates	
  through	
  images,	
  words,	
  and	
  
sequence	
  (Kukkonen,	
  2013)	
  

	
  
•  a	
  medium,	
  the	
  key	
  features	
  of	
  which	
  sit	
  on	
  a	
  spectrum	
  on	
  

whose	
  opposite	
  pole	
  is	
  the	
  comic	
  book	
  
o  form	
  (unclear)	
  
o  content	
  (adult-­‐focused)	
  
o  publicaLon	
  format	
  (books	
  format	
  >	
  less	
  serializaLon)	
  
o  producLon	
  &	
  distribuLon	
  (early	
  works	
  were	
  mostly	
  	
  	
  	
  	
  	
  	
  	
  	
  

self-­‐published)	
  (Baetans	
  et	
  al,	
  2015)	
  
	
  

•  I	
  write	
  graphic	
  novels	
  not	
  comic	
  books?	
  Meant	
  as	
  a	
  
compliment	
  ….felt	
  like	
  someone	
  who’d	
  been	
  told	
  that	
  she	
  
wasn’t	
  actually	
  a	
  hooker	
  ….she	
  was	
  a	
  lady	
  of	
  the	
  evening	
  

•  onomatopoeLc	
  effect	
  	
  >	
  



opposi1on	
  to	
  comic	
  books	
  &	
  graphic	
  novels	
  
	
  
•  promotes	
  	
  juvenile	
  delinquency	
  
•  not	
  “good	
  taste”	
  
	
  	
  	
  	
  	
  	
  (Senate	
  Subcommibee	
  on	
  Juvenile	
  Delinquency,	
  1953)	
  
	
  
•  contributes	
  to	
  poor	
  school	
  performance	
  &	
  promotes:	
  

o  juvenile	
  delinquency	
  
o  promiscuity	
  
o  homosexuality	
  
o  anL-­‐American	
  acLviLes	
  
	
  	
  	
  	
  	
  	
  (Wertham,	
  1954)	
  	
  

	
  
•  “high	
  art”	
  (high	
  culture)	
  privileged	
  
•  concern	
  that	
  graphic	
  novels	
  do	
  not	
  require	
  rigor	
  	
  	
  
	
  	
  	
  	
  	
  (Campbell,	
  2007)	
  
	
  



ra1onale	
  for	
  using	
  	
  a	
  graphic	
  novel	
  in	
  an	
  intro	
  undergraduate	
  HLS	
  course	
  
	
  	
  
•  wanted	
  to	
  capture	
  the	
  essence	
  of	
  the	
  9/11	
  Commission	
  
	
  
•  concern	
  that	
  the	
  report/execuLve	
  summary	
  would	
  overwhelm	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  

first-­‐term	
  freshmen	
  college	
  students	
  	
  (528	
  pages)	
  

•  bridge	
  to	
  academic	
  text	
  (not	
  a	
  subsLtute)	
  
	
  
•  promote	
  significant	
  learning	
  –	
  learning-­‐centric	
  educaLon	
  that	
  focuses	
  
	
  	
  	
  	
  	
  	
  on	
  the	
  integraLve	
  and	
  synergisLc	
  nature	
  of	
  learning	
  	
  

•  other	
  op1ons	
  
o  textbook	
  summary	
  
o  audio	
  version	
  
o  podcasts	
  
o  films	
  	
  
o  combinaLons	
  of	
  above	
  



Why	
  graphic	
  novels	
  should	
  be	
  used	
  in	
  introductory	
  undergraduate	
  	
  
Homeland	
  security	
  courses	
  
	
  
•  learning	
  is	
  maximized	
  when	
  it	
  is	
  acLve,	
  engaged,	
  &	
  collaboraLve	
  	
  
•  moLvate	
  reluctant	
  GeneraLon	
  Y	
  readers	
  	
  

o  average	
  high	
  school	
  senior	
  is	
  reading	
  	
  6	
  or	
  less	
  hours	
  a	
  week	
  
for	
  course	
  work	
  	
  

o  incoming	
  freshmen	
  plan	
  to	
  spend	
  less	
  than	
  10	
  hours	
  per	
  
week	
  reading	
  for	
  course	
  work	
  

o  average	
  undergraduate	
  first	
  year	
  student	
  is	
  reading	
  &	
  wriLng	
  
9.	
  9	
  hours	
  per	
  week	
  for	
  course	
  work	
  	
  

•  Gen-­‐Y	
  is	
  familiar	
  with	
  graphic	
  novels	
  
•  Gen-­‐Y	
  students	
  more	
  likely	
  to	
  read	
  graphic	
  novels	
  than	
  large	
  texts	
  
	
  
	
  
•  may	
  promote	
  cri1cal	
  reading	
  	
  
•  may	
  promote	
  cri1cal	
  thinking	
  



Genera1on-­‐Y	
  	
  
•  millennials	
  
•  GeneraLon	
  9/11	
  (Newsweek,	
  11/12/2001)	
  
•  born	
  between	
  early	
  1980s	
  to	
  early	
  2000s	
  
•  do	
  not	
  trust	
  authority	
  
•  trust	
  the	
  aggregate	
  more	
  (sharing	
  economy)	
  
•  confident	
  	
  
•  tolerant	
  
•  liberal-­‐minded	
  (social,	
  economic)	
  	
  
•  enLtled	
  >	
  narcissisLc	
  	
  

o  “me-­‐first”	
  
o  everyone	
  gets	
  a	
  trophy	
  

•  favor	
  experiences	
  over	
  possessions	
  	
  
•  transiLonal	
  adulthood	
  
•  	
  tech-­‐savvy	
  



Methodology	
  
•  assess	
  183	
  final	
  course	
  papers	
  from	
  six	
  (6)	
  
	
  	
  	
  	
  	
  Intro	
  to	
  HLS	
  courses	
  at	
  MU	
  2012,	
  2013,	
  2014	
  
	
  	
  	
  	
  	
  via	
  AACU’s	
  reading	
  &	
  criLcal	
  thinking	
  VALUE	
  Rubrics	
  
•  forma1ve	
  assessment	
  (some	
  summaLve	
  value)	
  
•  unable	
  to	
  control	
  for	
  other	
  course	
  work	
  &	
  young	
  adult	
  maturaLon	
  	
  
	
  
	
  
Reac1on	
  Paper	
  
•  read	
  graphic	
  novel	
  adaptaLon	
  of	
  9/11	
  Commission	
  Report	
  
•  idenLfy	
  three	
  “reacLons”	
  
•  expound	
  on	
  one	
  (1)	
  reacLon:	
  	
  	
  

ü  research	
  reacLon	
  in	
  9/11	
  Report	
  &	
  other	
  academic	
  sources	
  
ü  IdenLfy,	
  analyze,	
  synthesize,	
  and	
  evaluate	
  event(s)	
  	
  
	
  	
  	
  	
  	
  	
  that	
  led	
  to	
  reacLon	
  

•  library	
  skills	
  session	
  	
  
•  wriLng	
  skill	
  boot	
  camp	
  &	
  wriLng	
  center	
  review	
  
•  APA6	
  instrucLon	
  
•  integrated	
  reading	
  instrucLon	
  
•  integrated	
  criLcal	
  thinking	
  instrucLon	
  



	
  
	
  
	
  
Valid	
  Assessment	
  in	
  Undergraduate	
  Educa1on	
  	
  (VALUE)	
  	
  
	
  



reading	
  
the	
  process	
  of	
  simultaneously	
  extracLng	
  and	
  
construcLng	
  meaning	
  through	
  interacLon	
  and	
  
involvement	
  with	
  wriben	
  language	
  
	
  
	
  
texts	
  do	
  not	
  explain	
  nor	
  answer	
  quesLons	
  about	
  
themselves.	
  They	
  must	
  be	
  located,	
  approached,	
  
decoded,	
  comprehended,	
  analyzed,	
  interpreted,	
  &	
  
discussed	
  >	
  especially	
  complex	
  academic	
  texts	
  
	
  
	
  
cri1cal	
  thinking	
  
a	
  habit	
  of	
  mind	
  characterized	
  by	
  the	
  
comprehensive	
  exploraLon	
  of	
  issues,	
  ideas,	
  
arLfacts,	
  &	
  events	
  before	
  accepLng	
  or	
  	
  
formulaLng	
  an	
  opLon	
  or	
  conclusion	
  



183	
  students	
  in	
  an	
  undergraduate	
  intro	
  to	
  HLS	
  100-­‐level	
  course	
  
Monmouth	
  University,	
  Monmouth	
  County	
  N.J.	
  
•  FA2012	
  	
  (66)	
  *Superstorm	
  Sandy	
  
•  FA2013	
  	
  (48)	
  
•  FA2014	
  	
  (69)	
  	
  
	
  
•  161	
  HLS/CJ	
  majors	
  (88%)	
  
•  	
  	
  22	
  	
  x-­‐HLS/CJ	
  majors	
  (12%)	
  
	
  
•  154	
  freshmen	
  (84.2%)	
  	
  
•  	
  	
  29	
  x-­‐freshmen	
  (15.8%)	
  
	
  
•  152	
  male	
  (83%)	
  	
  
•  	
  	
  31	
  female	
  (17%)	
  
	
  
Monmouth	
  University	
  
4,400	
  undergraduates	
  (59%	
  female)	
  	
  
•  Princeton	
  Review	
  “Best	
  Colleges”	
  10	
  straight	
  years	
  
•  74%	
  acceptance	
  rate	
  
•  Average	
  HS	
  GPA	
  3.37	
  	
  
•  Test	
  Scores:	
  SAT	
  (25-­‐75	
  percenLle	
  enrolled	
  students)	
  	
  

o  Reading	
  470-­‐560	
  
o  Math	
  490-­‐580	
  
o  WriLng	
  480-­‐580	
  



VALUE	
  
•  assess	
  whether	
  or	
  how	
  well	
  students	
  &	
  

insLtuLons	
  are	
  progressing	
  toward	
  
gradaLon-­‐level	
  achievement	
  in	
  LO	
  

•  focus	
  on	
  qualitaLvely	
  higher	
  orders	
  of	
  
proficiency	
  

	
  
	
  
	
  
1	
   entering	
  students	
  

2/3	
   intermediate	
  milestones	
  

4	
   student	
  to	
  be	
  awarded	
  a	
  
baccalaureate	
  degree	
  



Topics	
  
1.  FBI	
  silos/Phoenix	
  Memo	
  	
  	
   	
  36 	
   	
  	
  
2.  AQ	
  (pre-­‐9/11	
  evoluLon)	
   	
   	
  18	
  
3.  FDNY	
  radios	
   	
   	
   	
  18	
  
4.  FAA-­‐DOD	
  silos/unprepared 	
  14	
  
5.  FBI	
  &	
  CIA	
  silos/unprepared 	
  11	
  

others	
  (86)	
  
•  FDNY-­‐NYPD	
  silos	
  
•  heroism	
  
•  WTC	
  evacuaLon	
  plan	
  
•  Iraqi	
  nexus	
  to	
  AQ	
  
•  War	
  in	
  Afghanistan	
  
•  1993	
  WTC	
  	
  
•  system	
  blinking	
  red	
  
•  NSC	
  Richard	
  Clarke	
  not	
  taken	
  seriously	
  	
  
•  CAPPS	
  failures	
  
•  graphic	
  novel	
  (use	
  of)	
  	
  
	
  





	
   CAPSTONE	
  4 MILESTONE	
  3 MILESTONE	
  2 BENCHMARK 

Comprehension 4 163 15 1 

Genres 0 * 183 0 

Rela1onships 0 59 118 6 

Analysis 4 158 21 0 

Interpreta1on 0 * 183 0 

Reader’s	
  Voice 2 54 127 0 





	
   CAPSTONE	
  
4 

MILESTONE	
  	
  
3 

MILESTONE	
  
	
  2 

BENCHMARK	
  
1 

Explana1on	
  of	
  issues 2 42 137 0 

Evidence 0 30 127 6 

Influence	
  of	
  context	
  &	
  
assump1ons 

0 26 151 6 

Student’s	
  posi1on 0 19 158 6 

Conclusions	
  &	
  related	
  
outcomes 

2 4 169 8 



Discussion	
  
•  study’s	
  assessments	
  were	
  formaLve	
  &	
  exploratory	
  
•  near	
  all-­‐students	
  at	
  appropriate	
  milestones	
  2-­‐3	
  for	
  all	
  categories	
  
•  no	
  staLsLcal	
  significant	
  variances:	
  

o  HLS/CJ	
  students	
  &	
  non	
  HLS/CJ	
  students	
  
o  freshmen-­‐non	
  freshmen	
  
o  M-­‐F	
  

•  limitaLons	
  of	
  similar	
  assessments	
  (Behar-­‐Horenstein	
  &	
  Niu,	
  2011)	
  
o  same	
  instrucLonal	
  intervenLons	
  can	
  lead	
  to	
  different	
  results	
  
o  qualitaLve	
  data	
  can	
  inform	
  researcher	
  about	
  intervenLons	
  effects	
  that	
  

are	
  not	
  easily	
  captured	
  quanLtaLvely	
  	
  
o  most	
  studies	
  are	
  subject	
  to	
  limitaLons	
  in	
  research	
  design,	
  sample	
  

representaLveness	
  
•  Intro	
  to	
  HLS	
  course	
  included	
  significant	
  criLcal	
  thinking	
  instrucLon	
  
•  heightened	
  instructor	
  awareness	
  of	
  need	
  for	
  well-­‐crased	
  assignments	
  and	
  

addiLonal	
  instrucLon	
  (e.g.	
  what	
  is	
  a	
  graphic	
  novel)	
  	
  
•  align	
  assignment	
  (ReacLon	
  Paper)	
  with	
  VALUE	
  rubrics	
  ?[Daemon	
  College	
  

did]	
  
•  criLcal	
  thinking	
  assessment	
  	
  pre-­‐post	
  tests?	
  	
  
•  next	
  step	
  >	
  

	
  



	
  
DEAL	
  model	
  for	
  criLcal	
  reflecLon	
  (Ash	
  &	
  Clayton,	
  2009)	
  	
  
•  descripLon	
  of	
  experiences	
  
•  examinaLon	
  of	
  those	
  experiences	
  
•  arLculaLon	
  of	
  learning	
  	
  
	
  
q What	
  did	
  I	
  learn?	
  
q  How	
  did	
  I	
  learn	
  it?	
  
q Why	
  does	
  it	
  ma4er?	
  
q What	
  will	
  I	
  do	
  in	
  light	
  of	
  it?	
  	
  
	
  
Grounded	
  theory	
  approach	
  (Glasser	
  &	
  Straus,	
  1967)	
  to	
  sort	
  out	
  themes	
  from	
  student	
  
responses	
  
	
  
Approach	
  used	
  by	
  Maxfield	
  &	
  Fisher	
  (2012)	
  to	
  assess	
  OL	
  Intro	
  to	
  HLS	
  course.	
  	
  Found	
  that:	
  
•  criLcal	
  reflecLon	
  and	
  metacogniLon	
  pedagogies	
  can	
  increase	
  learning	
  as	
  students	
  think	
  

about	
  their	
  learning	
  
•  reflecLon	
  needs	
  to	
  go	
  beyond	
  analysis	
  or	
  past	
  experiences	
  to	
  presage	
  future	
  events	
  

(portensive	
  reflecLon)	
  
•  once	
  a	
  student	
  abains	
  “cogniLon,”	
  true	
  learning	
  occurs	
  as	
  they	
  have	
  a	
  change	
  in	
  awtude	
  

or	
  are	
  “affected”	
  by	
  the	
  understanding	
  
•  students	
  perceive	
  greater	
  learning	
  &	
  saLsfacLon	
  when	
  “affecLve”	
  learning	
  occurs	
  
•  OL	
  &	
  tradiLonal	
  student	
  requirements	
  

	
  




